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To Play or Not To Play: 
Using Drama as an Effective Pedagogical Tool to Teach Literature 
Introduction: 
"I felt like I was there and experienced what they felt" (Student 8). 
"It helped me to visualize what actually went on inside the attic" 
(Student 41). 
"I liked to move around more when I learn" (Student 88). 
"I learned more how the characters feel" (Student 9). 
"Yes, the assignment was fun. But also helped us learn more detail 
of the story" (Student 68). 
These were the words of students from a classroom of seventh-graders who had been 
reading the play, The Diary of Anne Frank. Their instructor allowed me to attend a class period 
and conduct a drama activity that I planned in order to help in their comprehension of their 
reading. I was able to obtain feedback from the students about the activity and learned about 
their thoughts and opinions on this different mode of teaching. It seems that the students were 
generally open to this different style and e~oyed a chance to do something different than the 
commonly used pedagogical tools oflecture and discussion. Various responses from these 
students illustrated that an addition of these types of dramatic exercises might deepen their 
understanding of the topic, keep them interested and engaged, and help them to interpret works 
of literature. 
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This study confirmed that there is an important link between children's literature and 
children's theatre--educators can greatly benefit from awareness and application of this 
association. The addition of drama activities in the classroom can help students to engage in 
active leaming while looking at works of literature from new and different points of view. While 
some may wony that adding drama activities into the classroom can take away from the rigors of 
schooling, I argue that drama activities provide an excellent opportunity for students to interact 
with the texts they are reading and thereby engage more in their own learning. 
Literature Review: 
Since the core of drama activities are based in play, it is important to know the effects of 
play on human development. It has been proven time and time again that play is important to the 
developmental, social, and intellectual growth of humans. For instance, in their article, "Proteus, 
The Giant at the Door: Drama and Theater in the Curriculum," authors John O'Toole and Jo 
0 'Mara focus on the inclusion of drama activities in the classroom. They write that "from the 
nineteenth century, educational scholars have recognized that dramatic play is an impmiant pati 
of human development" (206). O'Toole and O'Mara believe that play, especially dratnatic play, 
is essential to learning. Wendy Kmen Mages makes a similar mgument in her article "Does 
Creative Drama Promote Language Development in Early Childhood? A Review of the Methods 
and Measures Employed in the Empirical Literature." In her article, Mages reviews studies that 
focus on the link between creative drama and language development. She cites Vygotsky when 
she writes that, 
Play is the source of development and creates the zone of proximal 
development. Action in the imaginative sphere, in an imaginmy situation, 
the creation of voluntary intentions and the formation of real-life plans and 
volitional motives-all appear in play and make it the highest level of 
preschool development. (125) 
O'Toole, O'Mara, and Mages all suggest that playing stimulates development in children. 
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Stuart Brown further supports these three authors' statements in his book, Play: How it 
Shapes the Brain, Opens the Imagination, and Invigorates the Soul. In his book, Brown writes 
about the importance of play, and how it is just as essential to our lives as sleep and nutrition. 
Brown provides various reasons why play-from which drama stems-is useful to humans: 
dramatic play "is simply practice for skills needed in the future" (31 ), it gives the players "the 
ability to perceive others' emotional state, and to adopt an appropriate response" (32), "it creates 
an arena for social interaction and learning" ( 49) and "it creates a low-risk format for fmding and 
developing innate skills and talents" ( 49). Brown also shows how important continued research 
on the pedagogical values of play is when he writes that 
Neuroscientists, developmental biologists, social scientists, and 
researchers from every point of the scientific compass now know that play 
is a profound biological process. It has evolved over eons in many animal 
species to promote survival. It shapes the brain and makes animals smarter 
and more adaptable. In higher animals, it fosters empathy and makes 
possible complex social groups. For us, play lies at the core of creativity 
and innovation. (5) 
From everything that Brown, O'Toole, O'Mara, and Mage write, it seems that children who are 
allowed to play and have fun are learning essential skills that can benefit them for the rest of 
their lives. 
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Empathy, for instance, is an important skill that should be fostered in an ethical society and 
should be used daily while interacting with others. If a child does not learn how to empathize, he 
may have difficulties relating to his peers and understanding the problems or feelings of others. 
Empathy can also be applied to reading and understanding works of literature; by having the 
ability to empathize, children can relate to the protagonist's feelings and emotions and can then 
translate that knowledge to their own life, emotions, feelings, and experiences. Creativity is 
another important skill to possess. People who possess a creative mind can look at problems and 
find unique ways to solve them. Someone who is creative approaches problems from multiple 
different perspectives and points of view, and they can solve those problems in ways that are 
fundamentally new, original, and fresh. Both empathy and creativity are integral to a fulfilling 
and rich academic experience. The student who can empathize can relate to protagonists, 
antagonists, authors, and illustrators to gain a well-rounded and complete understanding of the 
text. 
When empathy is combined with creativity, the student can see what is happening in the 
text and relate it to the real world. She can make connections between the two different worlds-
real and imagined-and question and explore her real world based on some of the problems and 
situations faced in the imagined worlds ofliterature. While children play, they are not only 
learning the best ways to interact with their peers, but they are also developing complex brain 
functioning, learning about themselves, unders,tanding how their bodies work, and exploring 
connections between themselves and the world. 
Play, in its natural and serendipitous form, is beneficial to humans of all ages; but 
harnessing that natural value of play and adding structure to it can yield more specific 
pedagogical benefits. For instance, the inclusion of drama activities in the classroom can be 
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beneficial to students both on a developmental and an academic basis. O'Mara and O'Toole 
touch on this idea when they write that "drama might play its part in children's growth and self-
development through formal schooling" (206). They explain that while the passing of knowledge 
from teacher to student (usually in a lecture format) is necessary to the schooling process, 
providing space and opportunities for self-discovery and exploration is also important. They cite 
Winifred Ward, a pioneer in the field of children's literature and creative dramatics who wrote 
Playmaking with Children: From Kindergarten through Junior High School. Ward gives various 
reasons supporting the inclusion of drama in the classroom. She believes that the objectives of 
playmaking are: 
1. To provide for a controlled emotional outlet. 
2. To provide each child with an avenue of self-expression in one of the 
arts. 
3. To encourage and guide the child's creative imagination. 
4. To give young people opportunities to grow in social understanding and 
co-operation. 
5. To give children experience in thinking on their feet and expressing 
ideas fearlessly. (3 -9) 
It is important to note that the use of drama activities in the classroom is not merely 
supplemental-learning occurs while the students are playing and performing. 
In Drama as Pedagogy, John O'Toole focuses on how drama can be used effectively as a 
learning tool in classrooms. He writes that "there is no external audience-the participants are 
engaged in the moment, which exists for their own experiential learning, not to communicate to 
otl1ers" (105). Because these activities are participation based, and not meant to be presented 
before an audience, when students patiicipate ·in the activity, they are gaining new experiences 
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that can eventually lead them to discovery, understanding, and, hopefully, mastery of the current 
classroom topic. 
Furthermore, in Donna Sayers Adomat's article, "Actively Engaging with Stories through 
Drama: Portraits of Two Young Readers," Adomat shows how drama activities can pull in the 
hesitant reader and encourage his interest in the reading. She states that "by interacting as 
characters through drama, children generate new meanings and possibilities for stories and come 
to understand stories and their implications from multiple perspectives" (629). It is impmiant for 
students to engage in the activity and interact with the other students to make connections 
between the text and the real world. In her article, Adomat, like O'Toole, emphasizes the fact 
that the activities should focus on pruiicipation, not presentation. Adomat later states that 
Building literruy understanding through drama offered opportunities for 
students to use their strengths to create multilayered and rich 
understanding of stories-analyzing, developing, and transforming textual 
elements through taking multiple character roles, being active agents of 
creating meaning by bringing their own interests, wants, and needs into 
the process, and expanding their perspectives through the social 
negotiations and multiple viewpoints that were expressed in the drama 
work (635). 
Adomat's phrase "active agents of creating meaning" is the core idea of the inclusion of drama 
activities. Pruiicipating in the activities and working through the content from multiple 
perspectives allows children to be active agents in their own learning. Children are capable of 
having new and original ideas; allowing them the space and opportunity to explore those ideas in 
new ways can provide them with experiences that can change their outlook on their education 
and life. 
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In this era of standardized testing, some may say that the inclusion of drama takes away 
from the rigors of schooling; however, drama activities can help students explore, interact, and 
engage with the literary texts that they are reading in ways that can increase their interest in and 
comprehension of works of literature. Adomat writes that "by weaving drama into literacy 
activities, I found that struggling readers create and express rich understandings of text through 
modalities that are not usually emphasized in literacy instruction" (629). Adomat later writes that 
"a multirnodal approach to literary understanding takes into account the whole range of modes 
involved in meaning making, such as speech, writing, linage, gesture, music, and others" (629). 
Adomat is pointing out that the traditional teaching methods for reading and literacy may not 
work well for all students. By including different forms of activities-especially drama based 
activities-teachers can reach out to snuggling readers, resistant readers, or even bored students 
who are tired of sitting still n1 their seats. 
To make difficult reading or long works of literature more interesting, a teacher can 
facilitate certain drama activities to draw potentially uninterested readers into the learning 
experience. In Laura Bates' article, 'The Play's the Thing: Literary Adaptations for Children's 
Theau·e," she focuses on how the use of drama and theatre in the classroom can help educators 
teach students. Bates writes that "the use of drama with the children in your classroom can catch 
the attention of even the most reluctant of students and bring literature to life in a way that other 
methods cannot" (37). Bates has provided educators with the knowledge that drama activities can 
draw in readers who might not have been interested before, however Mages gives the educator 
specific types of activities that he can use in the classroom. Mages introduces and defines three 
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general categories of drama activities in her article. The first is thematic improvisation, which 
she defines "as the enactment of themes such as a visit to the doctor or a trip to the circus" (131 ). 
Mages believes that "this form of drama intervention is less structured than story-based 
in1provisation because thematic dramas do not have predetermined characters or predetermined 
plots" (132). If drama activities are a new addition to the classroom, the teacher may want to use 
thematic improvisation because it is an easier type of exercise to participate in. In this activity, 
students focus on drawing from their own experiences; they do not need to make connections 
between the text and the activity. 
The second category of drama activities is story-based improvisation "Stmy-based 
improvisation is defined as the enactment of set stories" (131). In this type of drama activity, 
"the participants are invited to enact dramas based on the stories that they have heard" (133). 
This type of activity is a progression from thematic improvisation. Students are required to make 
connections among the text, the activity, and their own experiences. Adomat demonstrates a type 
of story-based improvisation in her article "Actively Engaging With Stories Through Drama: 
Portraits of Two Young Readers." Her activity, based on a book with a rabbit family and a bear, 
requires the students to become characters and interview one another. To participate in this 
activity, the student must know the story, be able to empathize with the character, and understand 
appropriate ways that the character would respond. To summarize her experience with this 
activity, Adomat writes that "tluough this exploration of the ideas and dilemmas in the story, 
they have tried on multiple character perspectives; personalized their interpretation thmugh voice 
intonations, gestures, and movements; and helped one another to build and clarify the meaning of 
the story" ( 628). In most instances, story improvisation seems the most beneficial for literature 
educators. It is designed to make the reading and the student's participation the focus of the 
activity. 
The last category that Mages defines is Paley-style improvisation. Paley-style 
improvisation offers a more unique use to the educator because "children are encouraged to 
dramatize stories that they themselves have created" (136). This category involves the same 
cmmection making skills required in story-based improvisation; however it adds an element of 
creative writing that empowers the students in different ways. Not only are they allowed to 
develop the characters, but they can also become active agents in the creation of the characters. 
A particular student may not be able to or allowed to pursue reading in their area of 
interest, but instead may be forced to read literature, which has been mandated by education 
standards, that he or she may find boring or uninteresting. But when the instmctor uses drama 
activities-thematic improvisation, story-based improvisation, and Paley-style improvisation-
as a method to explore the book, it is no longer boring and uninteresting; instead, it is a time 
where they can participate with classmates and excel at skills that are not nmmally applied to 
reading classes. Drama activities can draw the uninterested student in and appeal to what they 
like or are interested in, broadening the potential audience the educator can reach by expanding 
her pedagogical techniques. 
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Adomat demonstrates the effectiveness of drama activities by discussing real-life examples 
of how dranm is beneficial to students. Her atiicle looks at two students and the effect of drama 
activities on their progression in school. She noticed that "by interacting as characters through 
drama, children generate new meanings and possibilities for stories and come to understand 
stories and their implications from multiple perspectives" (629). Adomat noticed how the drama 
activities engaged struggling learners and transformed them into patiicipating students. Both 
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their comprehension and writing improved after participating in the various activities that 
Adomat included in her lessons. One of the students that Adomat discussed was Nathan (a 
pseudonym to protect privacy), a struggling student who had trouble corresponding letters and 
sounds as well as reading smaller words. However, after Adomat tailored her lessons to his 
stronger skills, such as dramatizing, she noticed that Nathan's reading skills were improving. 
Adomat' s examples include all of the essential aspects that Ward believes are necessary to create 
effective dramatizations of literature, including: 
I. Story 
2. Characterization 
3. Dialogue 
4. Action and Grouping 
5. Climax 
6. Teamwork 
7. Timing and 
8. Voice and Diction (137-138) 
These skills, all of which are present in dramatic activities, are what helped Adomat' s struggling 
students, and what will continue to help students who are able to engage in the literature. The 
coupling of reading literature and participating in dramatic activities can provide students with 
an all-encompassing encounter with the language arts that engages a variety of learning styles. 
Methodology: 
In March 2013, I contacted the principal of a middle school in our area (name omitted to 
protect the privacy of the students). After meeting with the principal of the school, I was given 
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permission to contact one of the 7'h and g<h grade teachers. We met with each other and discussed 
what content his classes would be covering in the coming weeks. I learned that they were in the 
process of reading The Diary of Anne Frank, a play adaptation of Anne Frank's life and diary. 
After receiving approval for my study from the Human Subjects Review Committee in the 
Eastern Michigan University College of Arts and Sciences (Appendix I), I developed a drama 
activity to facilitate during one of the 7'h and 8th grade class periods (Appendix II). My activity 
was for the students to extend scenes based on the knowledge they knew about Anne Frank and 
the conditions of Jewish people in hiding. I read the play and chose several lines that were at the 
end of a scene. For their activity, the students were able to choose a scene and then create 
dialogue and action to extend the scene based on what had just happened. Before I went to the 
classroom, I provided the teacher with the Informed Consent forms for the students' parents to 
complete (Appendix III). 
After reviewing my plans with the teacher, I visited the students and facilitated my activity. 
The teacher introduced me to each classroom, but the subsequent activities were solely my 
responsibility. I introduced the idea behind my study and then explained how the activity would 
run. I broke the students up into groups of four to five people, handed out the activity sheet with 
the lines from the play, and gave the students time to discuss and practice their scenes. I 
wandered through the groups, assisting some and redirecting others to approach the topic more 
appropriately, emphasizing respect for the events that occurred during World War II and the 
people who were persecuted. After the groups had enough time to work on their scenes, they 
performed their piece to the class as a whole. Once all of the groups had performed, I led a 
discussion that made connections between their performances and the reading. I prompted them 
to think about the decisions they made throughout the creation of their scene; why they had 
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certain characters act in a particular way, and how they speculated the scene might continue even 
though it had ended in the play. By asking these questions, I was asking the students to think 
critically about the connections between the original text and their own creations. 
To roughly assess the effectiveness ofniy activity, I gave every student a pre-questionnaire 
and a post-questionnaire (Appendix IV). The students received the pre-questionnaire, as well as a 
consent form to be signed by the students' parents, before I visited the class. The post-
questionnaire was given to the students after the activity and discussion had ended. The fust-
hand feedback from students allowed me to evaluate their opinions concerning this different type 
of instruction. 
After attending the classroom and facilitating my activity, I was able to compile the 
responses from the students (Appendix V). I grouped the responses by class then by 
questionnaire in order to effectively notice any changes in student opinion. I transcribed each 
student's responses to the pre- and post-questionnaire. Responses to questions that involved a 
scale from 1 to 10 were transcribed directly, while the responses to yes or no questions were 
coded. Any positive response was equated with 1 (one), while negative responses were equated 
with 0 (zero). If a student responded with a neutral feeling, I equated their answer with 0.5 (one 
half) so that their response was accurately measured. 
Once the data from the questionnaires had been compiled, I began computing their 
responses. For each class, I counted the number of students and added the responses to the scaled 
questions and the yes or no questions. Using the number of students, I was able to find the values 
of: the average response to the questions (mean), the response that showed up most fi·equently 
(mode), and the response at the midpoint of the data when arranged from lowest to highest 
(median). 
By looking at these computations, and combining them with student comments and my 
classroom observations, I was able to ascertain the students' response to my drama activity. 
Findings: 
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Many of the students thought that the activity was fun, creative, and interesting. In all three 
classes, students responded positively in measurable ways. Below aTe the chmts compm·ing 
answers to three questions that I asked in both the pre-questionnaire and the post -questionnaire. 
Question 1: On a scale of 1 to 10, how much do you like your class? 
Pre-Activity Post-Activity 
CLASS A 6.33 8.45 
CLASSB 5.5 7.92 
CLASSC 5.79 7.7 
Question 2: On a scale from I to 10, how interested are you in your class? 
Pre-Activity Post-Activity 
CLASS A 5.74 7.96 
CLASSB 5.30 7.8 
CLASS C 4.95 7.07 
Question 3: On a scale from 1 to 10, how involved do you feel in your class? 
Pre-Activity Post-Activity 
CLASS A 6.31 7.96 
CLASSB 7.34 8.6 
CLASS C 6.5 8.03 
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Students showed that they were consistently more interested and more involved in the class when 
it included a drama activity that supplemented their reading. Drama activities are especially 
beneficial to students who like to move around and be active while learning. In his post-
questionnaire, one student responded that he "liked to move around more when I learn" (Student 
88). During the activity, the student's teacher even noticed his change in mentality and attitude 
about the assigmnent and mentioned this positive change to me. Other students responded 
similarly to the questions on the post -questionnaire. 
When asked if the different type of assigmnent helped them better understand the topic, one 
student responded that she "felt I could be more involved in a small group" (Student 32). 
Another question I included on the post-questionnaire was if the students felt like they learned 
more about the topic. One student responded "yes, I learned more how the characters feel" 
(Student 8) and another said that "I got the feel of the setting a lot more" (Student 15). 
There were some students who showed hesitancy about having drama activities in every 
class, both in class and on their post -questionnaire. It seemed that the students who had shy 
personalities were nervous about this presentational type of activity, however they warmed up 
and found ways to engage in their own personal way. Nevertheless, there were still some 
negative feelings towards the activity expressed in the post -questionnaire. In response to the 
question "Do you prefer this type of assigmnent or the types of assignments you regularly get 
from this teacher," student 41 said "Yes, but you can't act out plays and assigmnents all the 
tin1e." I believe that this student has touched upon something that is very important for educators 
and professionals who deal with children to know. Although the drama activity provided an 
important opportunity for the students to make connections between the original text and their 
own creations, it is only meaningful when the educator thoughtfully combines the activity with 
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lecture, reading, and discussion. The lecture and reading gives the students the information they 
need to understand the topic. The activity allows them to explore the topic from different 
perspectives, and the discussion provides an opportunity for the students to acknowledge the 
connections they had made and begin to master the topic. 
Conclusion: 
Ifi were to replicate this experiment, I would make certain changes to improve the 
effectiveness of the study. I would attempt to work more closely with a teacher on a long-term 
basis to provide drama activities to a classroom for a longer period of time. By collaborating 
with the teacher who knows the students vety well, we could create a program that fits all the 
students' personalities, their learning styles, and their differences from one another. 
The inclusion of drama activities can benefit many students. It allows them to explore 
different possibilities, involves them in the story, and encourages them to take a more active role 
in their learning and education. However, it is best applied when combined as one of many 
varied approaches that engage different learning styles. To maximize learning, educators should 
experiment to find a balance between lecture-the giving and receiving of information-and 
drama activities-the exploration and discovery of knowledge. 
Many of the students that I interacted with mentioned that they enjoyed the oppmtunity to 
be creative and to empathize with the characters. Creativity and empathy are the main ideas that 
O'Toole, O'Mara, Brown, Ward, and Adomat believe to be beneficial, and they are the main 
reason why drama activities should be included as routine classroom activities. 
Overall, I feel that my study can provide educators with knowledge about the inclusion of 
drama activities in the classroom. I have given current and future educators rationale to make 
drama a part of their pedagogical techniques and demonstrated the benefits of drama to the 
students. The data and responses from the students are also a new contribution to the field that 
support the argument that drama activities give students an opportunity to interact with literary 
texts they are reading and to engage more in their learning. 
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Appendix I 
EASTERN MICHIGAN UNIVERSITY 
March 13, 2013 
Maeve Devlin 
Department of English 
Dear Maeve: 
Education First 
The College of Arts and Sciences Human Subjects Review Committee (CAS HSRC) of 
Eastern Michigan University has reviewed and approved your proposal (#1163) titled, 
"Teaching Active Learning Through Creative Writing and Drama." The CAS HSRC has 
determined that the rights and welfare of the individual subjects involved in this research 
are carefully guarded. Additionally, the methods used to obtain informed consent are 
appropriate, and the individuals participating in your study are not at risk. 
You are reminded of your obligation to advise the HSRC of any change in the protocol 
that might alter your research in any manner that differs from that upon which this 
approval is based. Approval of this project applies for one year from the date of this 
letter. If your data collection continues beyond the one-year period, you must apply for a 
renewal. Please specify in your consent form that approval is from 3/13/2013 to 
3/12/2014. 
On behalf ofthe Human Subjects Committee, I wish you success in conducting your 
research. 
Sincerely, 
Alissa Ruth-Bocks, Ph.D. 
CAS Human Subjects Review Committee Chair 
Note: If project continues beyond the length of one year, please submit a continuation 
request form by 3/12/2014. 
cc: Annette Wannamaker, Ph.D. 
University Human Subjects Review Committee· Eastern Michigan University· 200 Boone Hall 
Ypsilanti, f...'lichigan 48197 
Phone: 734.487.0042 Fax: 734.487.0050 
E-mail: human.subjects@emich.edu 
ww'.v.ord.emich.edu 
\ 
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Appendix II 
Instructions: As a group, decide which section you would like to perform. Everyone will 
need to participate to create a new section that accompanies the section you chose. 
Page 7: Miep: Are you all right, Mr. Frank? 
Mr. Frank: Yes, Miep, yes. 
19 
Act out the interactions between Miep and Mr. Frank before he went back up to the safe 
house. Was he sad to be back at the safe house? Did Miep attempt to stop him? 
Page 12: Mr. Frank: Mrs. Van Daan, Mr. Van Daan, Peter. There were too many of the Green 
Police on the streets ... we had to take the long way around. 
Act out what the Franks were going through before they arrived at the safe house. Were 
they sneaking? How did they look when they were heading to the safe house? 
Page 25: Mr. Frank: It's safe now. The last workman has left. 
Act out what everyone in the safe house was doing before they could act normally. Were 
they talking to each other? If so, how were they talking? Were they moving around? 
Page 91: Anne: Do you mean it? 
Peter: I said it, didn't I? 
[Anne goes to her room and closes the door. Peter goes to his room and closes the door. Dussel 
stands there, bewildered, forlorn] 
Act out Dussel' s reaction to being locked out of two rooms. Where did he go? What did 
he do? 
Page 112: Dussel: Stop it, you're spoiling the whole invasion! 
Act out how the family celebrated when they heard the news. 
Page 122: Mr. Frank: She puts me to shame. 
Act out how Mr. Frank and Miep left the safe house. What did Mr. Frank end up doing? 
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Appendix III 
Parent(s)/Legal Guardian(s) Informed Consent 
Investigator: Maeve Devlin, Eastern Michigan University 
Co-Investigator: Annette Wannamaker, Ph. D., Eastern Michigan University 
Purpose of the Study: The purpose of this research study is to gain a better understanding of the 
different teaching techniques-specifically creative learning assignments and theatre activities-that 
teachers can use to encourage active learning in his or her students. 
Procedure: Your child will be asked to take an initial survey that asks him or her about the 
assignments he or she generally receives from teachers. He or she will then participate in an 
assigmnent (that is based either in creative writing or theatre) given to him or her from his or her 
teacher. Lastly, another survey will be administered asking your child about his or her thoughts 
on the experience he or she had with the assignment. The duration of this study should only last 
one class period. 
Confidentiality: Your child will be given a specific code. The results will be stored separately 
from the consent form, which includes your child's name and any other identifying information. 
At no time will your child's name be associated with his or her responses to the survey. All 
related materials will be kept in a locked file cabinet and electronic data will be stored on a 
password-protected computer. 
Expected Risks: The expected risks to this project will only be a slight disruption to the 
classroom on the day that the primary investigator visits to run the study. 
Expected Benefit: The results of this study wi11 provide future and existing teachers with 
techniques that encourage active learning in students. 
Voluntary Participation: Participation in this study is voluntary. You and your child may 
choose not to participate. If you and your child do decide to participate, you can change your 
mind at any time and withdraw from the study without negative consequences. Refusal to 
participate will result in no penalty or loss of benefit. 
Use of Research Results: No names or individually identifYing information will be revealed. 
Results will be presented at an Eastern Michigan University conference as part of an 
undergraduate project being conducted by the principal investigator. 
Future Questions: If you have any questions concerning your child's participation in this study 
now or in the future, you can contact the principal investigator, Maeve Devlin, at 
mdevlin@emich.edu, or co-investigator, Annette Wannamaker, at awannamak@ernich.edu. 
This research protocol and informed consent document has been reviewed and approved by the 
Eastern Michigan University Human Subjects Review Committee for use from 3/1/2013 to 
3/2212013. If you have any questions about the approval process, please contact the UHSRC at 
human.subjects(il)emich.edu or call 734-487-0042. 
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Consent to Participate: I have read or had read to me all of the above information about this 
research study, including the research procedures, possible risks, side effects, and the likelihood 
of any benefit to me. The content and meaning of this information has been explained and I 
understand. All my questions, at this time, have been answered. I hereby consent and do 
voluntarily offer to follow the study requirements and take part in the study. 
PRINT NAME: _______________ _ 
SIGNATURE: __________________ DATE: ___ _ 
Primary Investigator: __________________ DATE: ____ _ 
Appendix IV 
For Researcher Use Only 
Initial Student Survey: 
CODE: 
Your teacher will not see your responses to these questions, so answering them truthfully 
will not affect your grade in any way. 
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• On a scale from 1 to 10, with 1 being the least and 10 being the most, how much do you like 
your class? 
• On a scale from 1 to 10, with 1 being the least and 10 being the most, how interested are you 
in your class? 
• On a scale from 1 to 10, with 1 being the least and I 0 being the most, how involved do you 
feel in your class? 
• 
• Do you write creatively at home? (Short stories, poems, etc.) What do you write and how 
often? 
• Do you write in a journal at home? (Daily thoughts, feelings, emotions, etc.) How often? 
For the next four questions, please circle your answer. 
• Do you write creatively for school projects? YES NO 
• Do you write in a journal for school assignments? YES NO 
• Do you ever put on plays, play-act, or pretend at home? YES NO 
• Do you engage in theatre-type exercises (performing in plays or 
skits, role-playing, or play-acting) in school? YES NO 
Final Student Survey: 
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For Researcher Use Only 
CODE: 
• On a scale from 1 to 10, with 1 being the least and 10 being the most, how much do you like 
your class? 
• 
• 
• 
• 
• 
• 
On a scale from 1 to 10, with 1 being the least and 10 being the most, how interested are you 
in your class? 
On a scale from 1 to 10, with 1 being the least and 10 being the most, how involved do you 
feel in your class? 
Did this different type of assignment help you better understand the topic? 
Were you more willing to participate in this assignment than in other assigmnents? 
Did you feel like you learned more about the topic? 
Do you prefer tllis type of assigmnent or the types of assignments you regularly get from this 
teacher? 
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